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INTERNATIONAL BACCALAUREATE PROGRAMME at LARGO HIGH SCHOOL
IB INCLUSION POLICY 
Mission Statement

The mission of the Exceptional Student Education (ESE) department at Largo High School is to provide quality services that support effective learning opportunities for all exceptional children.

Pinellas County Schools provide a full continuum of service, which includes, but are not limited to educational, vocational, and behavioral support to meet the needs of eligible students while allowing access to general education instructions with non-disabled peers to the maximum extent appropriate for each student.

Free appropriate public education (FAPE) means special education or specially designed instruction and related services for students ages three through twenty-one and for students who are gifted and in kindergarten through grade twelve. For students with disabilities whose IEP team determined that the student requires special education, transition planning or transition services in order for the student to reach their post-secondary goals, the district will provide services through the last instructional day of the school year for all students in the district in which the student turns twenty-two (22), provided that the student was twenty-one (21) years old on the first instructional day of school for all students in the district.

FAPE must:

· be provided at public expense, under public supervision and direction, and without charge.

· meet the standards of the State Educational Agency

· include an appropriate preschool, elementary, or secondary school program in the school with the required services that are closest to the child’s home.

· conform to the individual educational plan (IEP), or an educational plan (EP) for students who are gifted, or an individual family support plan (IFSP) if used as an IEP for children ages three through five.
Specially Designed Instruction is designed to meet the unique needs of a child with disabilities, including instruction conducted in the classroom, home, hospital, and institution, and in other settings.
Purpose of this Document:
This document aims to inform all stakeholders, including administrators, teachers, students, and parents/guardians, about the extent of inclusion services at Largo HS. It outlines the special educational requirements of our student population and delineates the procedure for referring students to receive special education and inclusion services. Furthermore, the document seeks to clarify the duties and roles of teachers, families, and students in addressing the diverse needs of our student body
Special Education Needs at Largo High School

The International Baccalaureate Programmes recognize that students come from a variety of cultures, backgrounds, and have a range of academic, physical and other needs. Many students may have a recognized, special educational need; other students may have special needs that have not yet been determined. 

Teachers provide all students with opportunities to meet the rigorous standards of the IB and achieve these goals through carefully constructed differentiated teaching strategies. Differentiated teaching maximizes students’ potential, and also allows the student to demonstrate learning in different ways.

Examples of these special needs include, but may not be limited to:

· Autism Spectrum Disorder /Aspergers

· Communication Disorders

· Deaf and Hard of Hearing

· Emotional and Behavioral Difficulties 

· Intellectual Disability 

· Gifted

· Other Health Impaired/Mental Health Conditions 

· Orthopedic Impairment/ Physical Difficulty affecting Mobility

· Medical Conditions 

· Specific Learning Disabilities 

· Visually Impaired 
Inclusion Instructional and Support Staff:
	 
	Roles and Responsibilities

	Exceptional Student Education (ESE) Teacher
	Delivers special education minutes and teaches goals to students identified with special education services, collects data on goal progress, attends meetings and communications with families and school teams about student growth. 

	Gifted Department
	Team of teachers that provides Educational Plan services to identified gifted   students.

	ESE Case Manager
	Consults with ESE teachers and school staff to monitor student progress. Schedules and conducts meetings about individual students and their progress.

	Behavioral Specialist
	Conducts behavioral assessments for referred students and helps identify plans to decrease behaviors.

	Social Worker
	Counsels students, leads meetings for attendance concerns, supports crisis situations, develops family and community relationships to support students.

	School Psychologist
	Supports schools and students by consulting with school staff, counseling students, attending meetings to address school-wide and individual student needs. Identifies and implements interventions to determine if students require more supports to access their education

	Speech/Language Pathologist  
	Provides direct and consult services for language and articulation deficits

	VE Specialist
	Specialist trained in special education who supports school teams in ensuring services and supports are following federal and state laws.


Related Services Support Given to Special Education Needs within the School
· Speech Therapy/ Language Therapy
· Counseling Services 
· Occupational Therapy
· Physical Therapy
· Audiology
· Interpreting Services
· Orientation and Mobility Services
· School Health Services
· Social Work Services
· Psychological Services
· Transportation 
Support Personnel and Areas

· Speech and Language Services – Robert Stubbs

· Counseling Services - School Counselors; Elizabeth Faris, Melanie Scrivens, Stephen White, Takeiah Perry

· School Health Services – Ta’Darren White RN, Shelli Rae Gregg RN

· Social Work Services – Tari Connell, LCSW

· Psychological Services –Michael Johnson, Psych 

· Occupational Therapy– Jody Becky, Supervisor 

· Physical Therapy- Cindy Flory

· Deaf Hard of Hearing- Melissa Mazalewski
Communication Pathways and Actions Taken from Implementation

The implementation of the inclusion/special needs policy by the school is contingent upon the type and severity of intervention required. Various avenues are utilized for these actions, with the most common ones being Individual Education Plans (IEPs), 504 Plans, and the Problem Solving/Response to Intervention Model (PS/RTI).

Additionally, lower-level interventions encompass a range of strategies, including but not limited to Academic Success Plans, Behavioral Success Plans, Positive Behavioral Referrals, Individual Counseling, Take Stock in Children, Check and Connect, Progress Monitoring, Credit Checks, Attendance Checks, and GPA checks. These diverse programs and checks enable the initiation of special student plans by a collaborative effort involving parents, administrators, teachers, guidance counselors, social workers, nurses, and psychologists.
Concerns and information are effectively communicated among these various groups and are channeled through the (PS/RTI) committee, where a formal intervention process is initiated if deemed necessary. Furthermore, communication occurs on a broader scale through the Pinellas County School System's website.
Support Plans
Individual Education Plan (IEP):

An IEP outlines the goals set for a student over the school year, along with any necessary support to facilitate their achievement. Each student is assigned a Case Manager who oversees the implementation of the plan.

504 Plan:

A 504 Plan is based on Section 504 of the Rehabilitation Act and the Americans with Disabilities Act, ensuring that individuals with disabilities cannot be excluded from federally funded programs or activities, including education. This plan specifies the accommodations the school will provide to support the student's education. A team assesses the student's eligibility, and Section 504 mandates documentation of evaluations and accommodations. A yearly review is recommended, and the accommodation plans are updated to reflect changes and recommendations made by the team.
Roles & Responsibilities of Stakeholders Regarding IEP and 504 Plans:

The School:

· The school is committed to guiding and providing information to empower students with special needs in making informed decisions about applying to our IB programmes.

· IB coordinators and teachers will receive copies of all IEPs and 504 plans from school counselors and Special Education case managers.

· Meetings for updates on IEPs and 504 plans, hosted by exceptional education case managers or school counselors, will include invitations for Site IB coordinators to participate.

· Site coordinators and counselors will oversee classroom and examination accommodations as required.

· Schools will facilitate a range of accommodations, such as additional time, rest periods, separate testing spaces, technological and reading aids, specific formatting for assessments/assignments, audio recordings, assignment modifications, extensions, and assistance or exemptions in accordance with the student’s IEP or 504 plan.

· The classroom teacher, with guidance from the exceptional education case manager, will familiarize themselves with the nature and needs of their students, utilizing school and IB resources for accommodation.

· The classroom teacher, in collaboration with the exceptional education case manager, will implement differentiation and accommodations as needed, aligning with the student’s IEP or 504 plan.

· The teacher will uphold discretion and confidentiality while delivering these services.
The Parent/Guardian:

· Families are encouraged to proactively request child studies or services from the school when necessary.

· Submission of documentation for IEPs and 504 plans to school officials is expected from families.

· Open communication between families, teachers, and coordinators is crucial for sharing observations about the child’s needs and facilitating appropriate intervention strategies.

The Student:

· Students are urged to take a proactive role in seeking assistance from their teachers and coordinators to address their learning needs.
Early Identification Procedures

Multi-tiered System of Supports (MTSS) - Problem Solving/Response to Intervention – Three Tiers
The intervention procedures for students who need additional academic and behavioral support to succeed in the general education environment is a multi-tiered system of support that aligns resources so that the intervention services increase with each successive tier.  This process helps to differentiate among students who are not progressing due to lack of instruction and students who are not progressing due to a learning and/or behavioral disability.

 

Tiers 1, 2 and Overview
 

The Multi-tiered System of Supports (MTSS) - Problem Solving/Response to Intervention (PS/RtI) model addresses both academic and behavior needs of students through interventions developed to meet those needs. (See IB A9.1.2 Diploma Programme Handbook or Exhibit 2)  The basic elements of PS/RtI are required components in the reauthorization of the No Child Left Behind (NCLB) Act and the Individuals with Disabilities Education Improvement Act (IDEA 2004).  PS/RtI is an example of Early Intervention Services (EIS), mandated by the reauthorization of IDEA.  PS/RtI serves as a process to ensure the quality and validity of classroom instruction by progress monitoring all students. 

 

The School Based Leadership Team, headed by the Assistant Principal, is a multi-disciplinary team of professionals assigned to work with Tier 1 and Tier 2 data in establishing interventions and instruction at Tiers 1 and 2.

 

Early Identification Procedures - Tier 3
 

The Tier 3 Problem Solving (MTSS) Team is a multi-disciplinary team of school professionals assigned to conduct individual problem solving when students are not responding positively to Tier 1 and Tier 2 interventions.

 

The following are required components to determine identification:

· Observations – minimum of 2, at least one in the general education classroom.

· Review of existing data

· Parent Conferences

· Vision and hearing screenings

· Evidence-based interventions

 

If the Tier 3 Problem Solving (MTSS) Team suspects a disability, they may make a decision to refer a student for an evaluation to determine if a disability exists which would require special education services.  Once parent consent is obtained, a comprehensive and individual evaluation is conducted in all areas of suspected disability to determine:

· Whether the child has a disability

· The educational needs of the child

· Whether the child needs special education and related services

 

If a student is eligible for ESE an Individual Education Plans (IEP) is written and addresses the goals and objectives in all areas of need for students.

Resources and Teacher Training
All educators in Exceptional Student Education (ESE) possess certification in Varying Exceptionalities and hold either a bachelor’s or master’s degree. Teachers overseeing self-contained classes also carry certification in the subject they teach.

These educators adhere to the recommendations and crucial strategies outlined in the IEP (Individualized Educational Plan) and/or the 504 Plan. The recommendations serve as a mandatory guide for addressing the specific needs of each student, as determined by individuals with specialized qualifications. Furthermore, teachers are obligated to participate in meetings as previously outlined.

Pinellas County schools provide numerous training opportunities through the Professional Development Office. Obtaining recertification of teacher certification mandates twenty hours of ESE component professional development.
Terminology:
Exceptional Student Education (ESE)

In Florida, special education services and programs for students who have a disability or who are gifted.
504 Plan

An individualized plan for a student with a disability who may not meet the eligibility criteria for Exceptional Student Education (ESE), but who requires accommodations under Section 504 of the Rehabilitation Act of 1973.

Free Appropriate Public Education (FAPE)

A federal regulation (34 CFR 300.17) specifying that all children with disabilities aged 3 through 21, including children with disabilities who have been suspended or expelled from school, are entitled to a free and appropriate public education. Districts must provide FAPE to all students with disabilities who have not reached age 22 and have not earned a regular high school diploma.

Individualized Education Program / Individualized Education Plan (IEP)

A written plan to identify the specially designed instruction and related services designed to meet the individual unique needs of a student with a disability. The IEP is developed by the student, LEA, and his or her teachers, parents, caregivers and others as appropriate. It is reviewed annually, but may be revised at any time, upon request.

Accommodation: 

An alteration in the way material is presented, or in the environmental setting, or task demands and/or conditions as necessitated to “work around” interference from a disability.

Communication Disorders:

 Speech and language issues characterized by communication problems (for example receptive/expressive language impairment, speech sound disorders and fluency and stuttering disorders). 
Varying Exceptionalities: 

This refers to students with a variety of disabilities; the Varying Exceptionalities (VE) teacher is a special education teacher who works with students exhibiting a variety of disabilities.

Problem Solving/Responses to Intervention (PS/RtI): 

A tiered framework for instructing, assessing, and providing academic and behavioral interventions for all students through implementation of scientifically based instructional practices based on data.
Resources:
IB Diploma Programme Handbook

Learning Diversity Inclusion in IB Programs

Pinellas County Schools ESE Handbook
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